Unit Three – The Final Solution
Background Information for Teachers:
The “Final Solution to the Jewish Question” was the euphemistic name the Nazis used to describe their
program of mass murder directed against the Jews of Europe. The main problem with this phrase is that
its vagueness obscures the enormity and brutality of the crime. This was intentional, as it allowed the
perpetrators to discuss it without having to continually confront its true nature. It also allowed them to
maintain a degree of obfuscation in their conversations, speeches, letters, and documents. They also used
phrases such as “appropriate treatment”, “special handling”, “resettlement”, and “evacuation” in the same
way. The corruption of language with the intent to deceive was part of the Nazis’ stock in trade. There is
one way, though, in which the words “Final Solution” were clear and appropriate. The Nazis’ did not
consider their earlier actions against the Jews to be far-reaching enough to be “final”. Step by step, over
the course of eight and a half years, through vastly changing circumstances, Hitler and the Nazis arrived at
the decision to commit genocide. How and why did they make this decision? How did they convince people
to participate (or did they even have to try)? How many people were involved? As you engage these
crucial questions in your classroom, help students keep the following points in mind:
1.

Hitler and the Nazis frequently talked about “solving the Jewish question”, but what they meant by these
words changed over time. Progressively, some of the “solutions” were:
•

•
•
•
•

Slandering Jews through propaganda to stigmatize them as a pariah group, marking them as different and
separate from the “Aryan” Germans. The Nazis were able to attack Jews in this way even before they
gained power.
Curtailing the role of Jews in German society through social, political, and economic discrimination.
Denial of citizenship and civil rights.
Segregation from the larger community.
Targeted violence, confiscation of property, and emigration.

With the conquest of Poland, it became possible to exile Jews and still keep them within the German sphere
of influence. The Nazis considered a sort of “reservation” for Jews, first on the island of Madagascar, then in
the Lublin area of Poland. This idea would soon be transformed into a policy of enclosing Jews in restricted
ghettos that were so overcrowded and ill equipped that mass death was the only possible result. (For
example, approximately 100,000 Jews died in the Warsaw ghetto between 1940 and 1943.) Faced with the
consequences of their own contemptuous attitudes and destructive policies (i.e. Jews were dying in large
numbers due to the harshness of the conditions imposed on them.), it was a small and logical next step for the
Nazis to kill the Jews directly.
2.

Many people mistakenly believe that the mass murder of Europe’s Jews took place within the pre-war
borders of Germany. In reality, the Nazis decided to implement the “Final Solution” in the occupied
territories to the east of Germany (mostly in Poland, the Baltic States, and the western Soviet Union). There
were several reasons for this decision:
•

The great majority of Jews lived in this geographic region. There were over ten times more Jews living in
this area than had been living within Germany in 1933. There would be fewer logistical problems
carrying out killings near the places where most of the Jews lived.

•

It would be easier to conceal the evidence of a killing program in the occupied territories than it would be
in Germany. The first Nazi murder program was carried out within Germany against certain handicapped
people. It utilized gas chamber executions in selected hospitals. The Nazis were unable to maintain
secrecy and eventually faced some opposition. They officially ended the program, although murders
continued unofficially using other methods.

•

There was a stronger and more recent history of violent anti-Semitism in this region. There had been
many pogroms and killings in the last sixty years. Jews were generally less assimilated here than in
Western Europe. The Nazis would be able to use this to their advantage.

3.

The “Final Solution” was carried out under the cover of war. Unfortunately, war tends to diminish humane
considerations regarding the value of life, but in this case it was even worse. Hitler had ordered his officers in
the east not to follow the normal rules of war concerning the treatment of civilians and prisoners of war.
Thus, the murder of Jews was carried out against the backdrop of an already brutal occupation and ruthless
exploitation of conquered territories. This most likely desensitized some of the people who might otherwise
have opposed what was occurring.

4.

There is a natural degree of uncertainty surrounding the question of how many people knew about, approved
of, or cooperated with the mass murder program. Of course, there were varying degrees of knowledge and
cooperation. The Nazis didn’t inform people about the details of the killing program unless they had a direct
need to know. The killers themselves were sworn to secrecy, though many violated this oath. Even so, an
activity of this sort and scope was impossible to keep secret. Even the Allies had reliable information about
the killings shortly after their commencement. Certainly, most people knew something (and many knew a
great deal) about what was going on. Many cooperated with the Nazis to greater or lesser degrees. Many
acquiesced to the reality of the events, but considered themselves to be uninvolved because they weren’t
active participants. Few took active measures to try to help the victims. These observations apply to
individuals living in the occupied territories as well as to members of the German Army and to the German
civilian population on the home front. It is impossible to characterize the actions of any group with sweeping
generalizations and we should avoid stereotypes at all costs. Nevertheless, it is highly unlikely that there
were many people who knew nothing at all of the murders and persecutions carried out by the Nazis.

5.

Regarding the question of responsibility for the crimes, it should be noted that responsibility exists at the
individual level, but also at institutional and societal levels as well.

6.

There is little evidence that the Nazis forced people into killing Jews. There is reliable evidence that they
allowed men who were unwilling to serve in the firing squads of the Einsatzgruppen to request transfers or
assignment to other duty. These men were not punished. The Nazis didn’t need reluctant participants when
they had eager volunteers waiting to take their places. A few thousand people carried out the actual killings,
but many thousands more provided vital support in areas such as administration, technical services,
transportation, supply, etc. The “Final Solution” was not a covert operation that was carried out by a cabal of
secret operatives. It was a central act of the German State implemented with the integration of officials from
every part of the government bureaucracy and including key participation from the private sector as well.

7.

The Nazis used tactics in their attacks against Jews that made resistance difficult. Some of these were:
!
!
!
!

!
!

Deception: The Nazis used misleading language and direct lies to disguise their intentions. In this way
they kept the Jews off guard and hampered both Jewish and non-Jewish resistance efforts.
Terror: The threat and use of arbitrary and extreme physical violence had a numbing, paralyzing
impact on victims.
Separation of family members: People who still had the hope of being reunited with their families at a
later time might refrain from engaging in risky resistance activities.
Collective Responsibility: The Nazis used the sympathy that the victims felt for one another as a tool
to control them. Any act of resistance carried the threat of massive reprisals against entire groups of
victims.
Starvation and other deprivations (such as the lack of medicine, heating fuels, and sanitation)
weakened the ability of people to physically resist.
Slave labor: The Nazis deceived people into believing that workers would be saved from deportation.
In reality, the ultimate fate of slave laborers was only postponed. At the Wannsee Conference,
Reinhard Heydrich recognized destruction through labor as one method to be used in the murder of
Jews. In other words, some people were intentionally worked to death as a part of the “Final
Solution”. It should be noted that there was a degree of disagreement among Nazi leaders regarding

Jewish slave labor. Some wanted to emphasize its productive capacity, while others (particularly
Himmler and the SS) wanted to use it strictly as a method of destruction. The SS position usually
prevailed, but there were some exceptions. Even in these cases, Jewish laborers were rarely treated
humanely.
In spite of all the obstacles, Jews managed to continue to live, to help each other, and even to fight back
against the Nazis in many ways. The next unit in this guide deals with Jewish resistance.
8.

Even after the Nazis began to implement the “Final Solution”, they continued to experiment with ways to
make the process more efficient.
!

The mass murder program began with the invasion of the Soviet Union, utilizing four mobile firing squad
units known as Einsatzgruppen. Several problems emerged from the use of this method. Mass shootings were
inefficient, gruesome, and difficult to keep hidden. They were also considered to be too stressful on the
killers. Approximately 1 – 1.5 million people were murdered in this way.
!
In response to the problems with shooting, the SS leadership decided to rely primarily on poison gas.
They began by using mobile gassing vans, then established “Death Camps” in locations chosen for their
suitability to this purpose. The Nazis carried out large-scale executions by poison gas at Chelmno (using gas
vans), Auschwitz-Birkenau, Belzec, Sobibor, Treblinka, and Majdanek. Shooting wa

The War Years: Parallel Timelines
The Nazi attempt to murder the Jews of Europe did not occur in a vacuum. Other events were happening at the
same time that had an impact on the Holocaust. A careful comparison of events in the “Final Solution” and
events in the conduct of World War II (especially as seen from the German perspective) can be illuminating.
Objectives:
Students will:
1.

Interpret a chronology of the Holocaust from 1939 to 1945, identifying events of significance to the era.

2.

Create a timeline illustrating the course of the Nazi murder program against Jews.

3.

Create a parallel timeline illustrating the course of World War II.

4.

Create a third parallel timeline illustrating events occurring in the United States.

5.

Compare events on the different timelines to see what, if any influence they had on the others.

Materials:
1.

Blank Timeline Assignment Sheet (Handout 1)

2.

Holocaust Chronology Sheet (Handout 2, two pages)
(Reprint from the “Classroom Focus” section of Social Education: Teaching About the Holocaust)

Procedures:
1.

Pass out the blank timeline sheet.

2.

Pass out the Holocaust Chronology Sheet

3.

Allow students to complete the timelines, working individually or in small groups

4.

Conduct a class discussion of student responses, proceeding chronologically. Ask students to explain the
reasons why they selected the items they included on their timelines. (This is the most important part of the
activity. It challenges students to evaluate the relative importance of events from a “cause and effect”
perspective.)

Extension Activity:
Allied leaders claimed that the best help they could offer the Jews was to win the war quickly. Based on the
information in the timelines, evaluate this claim.

Using Maps to Understand History
Effective Holocaust education need not deal extensively in the gruesome aspects of the subject. In fact, gratuitous
use of images and descriptions of Nazi brutality can be counterproductive. One way to avoid this pitfall is to use
maps to convey some of the more emotionally difficult details of the killing program.
Objectives:
Students will:
1.
Interpret data from the maps that show the scope of the Nazis’ murder program.
2.
Compare the maps to understand the impact of geographic factors on the implementation of the
Final Solution.
Materials:
1.

Tell Them We Remember: The Story of the Holocaust

2.

Holocaust: Maps and Photographs by Martin Gilbert

(Note: There are 15 copies of this book in the Middle School trunk. Students may be divided into groups of two
or three for this activity.)
! Map 7 “German Official Plans for the ‘Final Solution’ 20 January, 1942”
! Map 8 “The Concentration Camps”
! Map 16 “The Jews of Poland”
! Map 17 “The Jews of Western Russia, The Ukraine, and the Crimea”
! Map 26 “The Jewish Death Toll 1939-1945”
! Map 10 “Non-Jewish Victims of Nazi Rule”
! Map 11 “The Fate of Gypsies Under Nazi Rule”
3. Handout: “The Final Solution: Using Maps to Understand History – Questions” (Handout 3)
Procedures:
1.
As an introduction to the topic, read aloud the brief selections on pages 42-43, 46, 48, 50, and 52 of
Tell Them We Remember or summarize the content. These readings are brief, but you may want to
read some and summarize others to save time.
2.
Introduce the activity by telling students that they are going to learn details about the “Final
Solution” and other murders by using the evidence that can be observed from a collection of maps.
3.
Divide students into groups and pass out the map books.
4.
Pass out the handout entitled, “The Final Solution: Using Maps to Understand History -Questions”
5.
Allow students sufficient time to complete the questions. Discuss the responses as a group.
6.
Some of the questions allow for opportunities for students to express opinions. Discussion of these
responses is the most important part of this activity.
Extension Activity:
Some students may be interested in doing additional research on topics related to the Final Solution. A few
suggestions for topics are:
! The men who served in the Einsatzgruppen
! Medical experiments in concentration camps
! The involvement of technicians and bureaucrats
! The involvement of people from the occupied territories
! How news of the killing program reached the United States
Note: These are complex research topics. They will probably not be suitable for all students.

The Ghettos: Diaries and Speeches
The Nazis destructive policies toward Jews evolved over time, especially with the changing
circumstances brought about by the war. The German conquest of Poland brought millions of Jews under Nazi
rule. They decided on a policy of control and exploitation through concentration. Beginning in October 1939,
The Nazis began to establish ghettos where Jews would be required to live and where they would be easily
accessible for forced labor. In the larger cities, these ghettos would eventually be walled in, effectively
imprisoning the population. The ghettos were ostensibly governed by the Judenrat (Jewish Council), but this was
mostly an illusion. Nazis chose Jewish leadership councils only to facilitate the implementation of their harsh
measures. These leaders had few resources and little opportunity to help their people. Furthermore, the ghettos
were highly unstable. Nazi edicts were arbitrary and capricious. Deportees from Western Europe were crowded
in, as were residents of smaller ghettos whose populations were absorbed into larger ones. Conditions
deteriorated rapidly, with many dying as a result. The beginning of the end came for the ghettos starting in the
spring of 1942, as the Nazis began the process of deporting Jews to death camps. The ghettos were never
intended to be the “Final Solution”, but they represent the beginning of the mass killings of Europe’s Jews.
Objectives:
Students will:
1.
Read primary source accounts from people living in the ghettos.
2.
Analyze the conditions in the ghetto based on the diary and speech excerpts.
3.
Evaluate the responses of ghetto inhabitants to the conditions for effectiveness and possible alternatives.
Materials:
1.

Handout: “Ghetto Primary Source Readings # 89 (Handout 4) ,102 (Handout 5), 105 (Handout 6), and 129”
(Handout 7) from Documents on the Holocaust; Yad Vashem, 1981.
2.
Worksheet: “Discussion Questions from the Primary Source Readings” (Handout 8)
3.
The text – The Holocaust: A History of Courage and Resistance
4.
The video: “Nightmare: The Immigration of Joachim and Rachel”
Procedures:

1.

Introduce the activity by telling students that they are going to learn about the ghetto from people who were
there. Three of the quotes were from men keeping diaries in the Warsaw Ghetto. The first was written by a
teacher named Avraham Levin. Emanuel Ringelblum, the famous diarist of Oneg Shabbat, wrote the next
two. The final quote is an excerpt of a speech given by Chaim Rumkowski, head of the Lodz Ghetto.
2.
Read the quotations aloud or have students read them silently.
3.
Pass out the worksheet and allow students time to complete the questions.
4.
Discuss the responses in class.
Extension Activities:

1.

The text The Holocaust: A History of Courage and Resistance contains five excellent chapters that deal
primarily with the ghettos. They are chapters 5,7,10, 14, and 15. Hopefully, you will have enough class time
available in your unit to allow students to read them all. The discussion questions at the end of each chapter
are also good. You could also divide the class into five groups and have each group report to the class on the
subject of one chapter.

2.

The video entitled “Nightmare: The Immigration of Joachim and Rachel” is a brief look at the ghetto
experience through the eyes of two children who escape. The style of the film is a bit quirky, and uses
flashbacks for dramatic effect. It can be a good vehicle for helping students review what they know about the
ghettos. At several points in the story, events occur that illustrate the main points of the text chapters and
featured quotations.

In the Ghettos and Camps: The Artists of Terezin
Even though the ghettos are often considered the last intermediate step before the “Final Solution”, it is
appropriate to study them in this unit for three reasons:
•
•
•

The brutal conditions imposed on the ghettos caused mass death. The rising Jewish death toll made it
easier for the Nazis to make the final decision to murder all Jews (after all, they were dying anyway).
The majority of mass shootings carried out by the Einsatzgruppen to the east of Poland were done at the
high point of the ghetto period (June 1941 – December 1942).
It was during the ghetto period that awareness of the mass murder program began to spread among Jews.
Of course, this didn’t happen all at once, and many people had a hard time believing it. Nevertheless,
Jews in ghettos began to formulate their varied responses to the deportations and killings as awareness
grew.

As the reality of their situation came into clearer focus, some of the people imprisoned in ghettos and labor camps
expressed their anguish, fears, and hopes in writing and in art. This was true also in the “model ghetto” of
Theresienstadt (Note: Theresienstadt is sometimes called a ghetto and sometimes a camp. It had elements of
each.) Some of these artists and poets were children.
Objectives:
Students will:
1.

Study about conditions in Theresienstadt to understand the setting in which the children’s art and poetry
were created.

2.

Explore the capacity of art and poetry to describe life in the ghettos and camps and the role it played in the
struggle to resist the dehumanizing conditions.

3.

Create art and poetry in response to what they have learned.

Materials:
1.

The textbook - The Holocaust: A History of Courage and Resistance (one per student)

2.

Drawing paper

3.

Colored pencils or crayons

4.

The book – …I Never Saw Another Butterfly: Children’s Drawings and Poems From Terezin Concentration
Camp, 1942-1944 (Display poems and drawings from this book as primary sources and as examples.)

Procedures:
1.
2.

3.

Pass out the textbooks.
Have student read (or read aloud) Chapter 14 entitled, “A ‘Model’ Concentration Camp: Theresienstadt” on
pages 115-123. Discuss the reading, especially the section about the children helping the elderly. As an
activity, how does this compare with creating art and poetry?
Pass out the handouts.

4.

Read and discuss the meaning of the poems and drawings in the text and in the handouts. Compare and
contrast the messages and styles of expression.

5.

Have students create art and poetry of their own. Student works can be done from the any of the following
perspectives:
! Through the eyes of a prisoner at Terezin
! From our perspective looking back on and studying the Holocaust
! As memorials to the victims of the Holocaust

6.

As they are working, allow students to look at …I Never Saw Another Butterfly as a reference book and for
ideas and inspiration.

Extension Activities:
1.

There are several other good books that deal with the subject of art and creative writing in the Holocaust.
You will find descriptions of some of these in Learning About The Holocaust: Literature and Other Resources
for Young People by Elaine C. Stephens, Jean E. Brown, and Janet E. Rubin. This book is in the trunk.
Students may study other artists and writers from the Holocaust and compare their work to artists who were
their contemporaries. They could also compare “Holocaust art” with art produced in other periods or under
different conditions.
•

There is an online art collection featuring single works of several artists at: www.yad-vashem.org.il
There is also a gallery of the works of the artist Felix Nussbaum (1904-1944) who died at Auschwitz.

•

The web site of the United States Holocaust Memorial Museum at: www.ushmm.org

contains an online exhibit entitled, “Speech and Silence: Poetry and the Holocaust” and another entitled, “Joseph
Nassy: Images of Internment” Joseph Nassy was an expatriate African-American artist of Jewish descent interned
by the Germans as a civilian prisoner.
Of course, teachers should view the contents of these online collections before recommending them for students.
2.

Students may choose to enter the annual Yom HaShoah Creative Arts Contest sponsored by the Holocaust
Memorial Resource and Education Center of Florida. For information about the contest call the Center at
407-628-0555 x283.

“The Ambulance”
“The Ambulance” was one of the first cinematic responses to the Holocaust. It was made in Poland shortly after
World War II. It was almost lost due to deterioration before it was transferred to videotape.
In style, The Ambulance is a “trigger film” – a short creative work designed to elicit a powerful emotional
response. In one way, the film is realistic. It depicts an execution carried out in a mobile gas van disguised as an
ambulance. In reality, the Nazis used twenty such vehicles in the occupied territories to the east of Germany.
They were camouflaged, but not as ambulances. In spite of this element of realism, this film is best studied as a
work of art. It uses plot devices such as foreshadowing and symbolism. Students may interpret these devices as
they would in a short story. In the process, they will view the Holocaust from a new perspective.
Objectives:
Students will:
1.

View the events portrayed in The Ambulance and compare them with real events that occurred during the
Holocaust.

2.

Interpret the symbolism used in the film to identify the film’s “message”.

3.

Evaluate the film’s effectiveness in teaching about the Holocaust.

Materials:
1.

The Ambulance video

2.

TV and VCR

3.

Handout: The Ambulance – Discussion Questions (Handout 9)

4.

Handout: SS Untersturmfuhrer Dr. Becker’s Memo (Handout 10 )regarding the gas vans (for the extended
activity)

Procedures:
1.

Inform students that they will be watching one of the first films made about the Holocaust. Prepare them for
the splices and sound quality by telling about how the film was almost lost.

2.

Also inform students that the film uses a mixture of realism and symbolism to make its point.

3.

Pass out The Ambulance – Discussion Question Worksheets

4.

Preview the questions with students so that they will be better prepared to write answers after the film.

5.

Show the film (approximately 10 minutes)

6.

Allow students sufficient time to answer the questions.

7.

Discuss student responses to the questions.

Extension Activity:
As an illuminating contrast to the film, pass out and read with students the May 16, 1942 memo by SS
Untersturmfuhrer Dr. Becker regarding the maintenance and proper use of the gas vans. Discuss the following
questions:
1.

Dr. Becker makes note of four problems with the use of the gas vans. What are they?

2.

What disturbs you most about this memo?

In Their Own Words: Nazis Speak about the “Final Solution”
Given the Nazis’ desire to keep direct knowledge of the Final Solution secret, it is amazing so much documentary
evidence remains, especially in the form of speech transcripts, letters, and memoranda. It is even more
significant in light of the Nazis’ attempt to destroy evidence in the closing days of the war. Students can gain
great insight into the Nazi mass murder program by reading what top Nazis had to say about it.
Objectives:
Students will:
1.

Read selected quotes from top Nazis regarding the murder of Jews to gain insight into their actions and the
attitudes that made them possible.

2.

Evaluate the reasoning the Nazis used to justify their actions.

3.

Evaluate the validity of the Nazis’ view of Jews.

4.

Evaluate the system of values and morality embraced by the Nazis.

Materials:
1.

Handouts: “In Their Own Words: Nazis Speak about the Final Solution” Page 1 (Handout 11) , Page 2
(Handout 12)

2.

"In Their Own Words" Question Sheet (Handout 13)

Procedures:
1.
2.

Pass out the Nazi quotations.
Read the quotes aloud in class. Four of the five quotes were originally spoken, so it is appropriate for
students to hear the words as well as read them.

3.

Allow students time to answer the questions or answer them together as a class.

4.

In class discussion of these quotes be aware of the fact that each question will probably evoke a dozen more.

Extension Activity:
Holocaust deniers try to convince people that the Nazis did not attempt to murder the Jews of Europe. In the light
of the quotes from this lesson, conduct a class discussion in which students consider the following questions:
!

Why would someone want to deny a history that has already been convincingly documented? In other
words, what are Holocaust deniers trying to accomplish?

!

How can you tell the difference between an alternate interpretation of history and a denial of established
facts?

HANDOUT 1

!

What would you say to someone who tried to tell you that the Holocaust
never happened?

Name: ______________________________________________________
________
Period: ______

Date:

The Final Solution – Parallel Timelines
Directions: Study the Holocaust Chronology handout carefully. You will be making three timelines. On the first timeline, place seven
events you think were significant in the course of the “Final Solution”. On the second timeline, place seven events that illustrate the course of
World War II. On the third, place seven events that were happening in the United States. You will need to use an encyclopedia or an
American History text for this timeline. You do not have to place an event in each year of the timelines, but you must not skip more than one
consecutive year on any of the timelines. You will not place every event from the handout on the timelines. Choose the ones that seem most
important to you. Be prepared to explain why you chose the events that you used.
1939

1940

1941

1942

1943

1944

1945

The Final
Solution

World War II

Events in the
United States

1939

1940

1941

1942

1943

1944

1945

Handout 2

Handout 3
Name: ________________________________________ Date: ________ Period: ______

The Final Solution: Using Maps to Understand History – Questions
Directions: Use maps # 7,8,10,11,16,17,26 in The Holocaust: Maps and Photographs to answer the following questions:

Map 7 and 8
1.

Using Berlin as a reference, do most Jews live to the north, south, east, or west? ___________

2.
3.

Why is Estonia listed as “Free of Jews” on this map? _________________________________
Why do you think the Nazis listed Jews from areas they didn’t control?

4.

Why do you think most concentration camps were in Germany, but the death camps were in Poland?

Maps 16 and 17
5.

Describe the difference in Nazi tactics used in the part of Poland they took over in 1939 compared to the territory to the
east that they invaded in 1941.

6.

Look at the figures listed on map 26. Why do you think the death toll varied so widely?

Maps 10 and 11
7.

List some of the reasons non-Jews and non-Gypsies were killed by the Nazis.

8.

Where did most European Gypsies live? (Answer by listing several countries or by naming the region.)

9.

Why do you think the Nazis targeted Gypsies for mass murder?

10. Using the information on all of the maps, write a paragraph to answer the following question. What do you think were
the Nazis’ long-term goals for the areas they conquered?

HANDOUT 4

HANDOUT 5

HANDOUT 6

HANDOUT 7

HANDOUT 8

Name: _____________________________________ Date: ________ Period: ________
Ghetto Diaries and Speeches: Discussion Questions
Directions: Read the four selections and answer the following questions.
1. What problems threaten the lives of ghetto residents, according to Avraham Levin?

2. In spite of these problems, what does Levin say most ghetto residents want?

3. Why was smuggling such an important activity in the ghetto?

4. Describe the methods the authorities used to try to stop smuggling. Were they successful?

5. According to Emanuel Ringelblum, what is the dilemma of Jewish self-help?

6. Does Ringelblum approve of the idea of labeling some ghetto residents as “non-productive”?
Explain your answer.

7. Chaim Rumkowski states at the beginning of his speech that the ghetto has been dealt a hard blow.
What does he mean?

8. What arguments does Rumkowski use to try to persuade people to go along with the decree?

9. In what ways does Rumkowsi try to defend his role in the events?

10. In what ways does this situation represent the dilemma facing all of the ghettos?

HANDOUT 9
Name: ________________________________________ Date: ________ Period: ______

The Ambulance: Discussion Questions
Directions: After viewing the film, answer the following questions. Use the back of this sheet if you
need more space.
1. This film contains both realistic and unrealistic elements. List two of each.

2. The following items were used as symbols in the film. What do you think that each one represents?
The ambulance: _______________________________________________________
The dog: _____________________________________________________________
The girl’s lost shoe: ____________________________________________________
The spinner toy: _______________________________________________________
The bird: _____________________________________________________________
3. Why do you think that some of the children play while waiting?

4. Why do you think the guards prepare the van right in front of the victims?

5. Do you think the children know what is about to happen?

6. What do you think is represented by the adult who is with the children?

7. What do you think it means when the dog chases the toy?

8. What do you think it means when one of the boys tosses a stone at the bird?

9. What do you think the film director was trying to say about the Holocaust?

HANDOUT 10

HANDOUT 11

In Their Own Words: Nazis Speak about the “Final Solution”

(Page 2)
HANDOUT 12

“The Jews are the sworn enemies of the German
people and must be eradicated. Every Jew that we
can lay our hands on is to be destroyed now during
the war, without exception. If we cannot now
obliterate the biological basis of Jewry, the Jews will
one day destroy the German people.”

Rudolf Hoess – Commandant of Auschwitz quoting the oral
orders he received from Heinrich Himmler

“…One way or another – I will tell you that quite
openly- we must finish off the Jews.”

“… If the pack of Jews were to survive the war in
Europe while we sacrifice the best of our blood for
the preservation of Europe, then this war would
still be only a partial success. I will therefore, on
principle, approach Jewish affairs in the
expectation that the Jews will disappear.”
“Gentleman, I must ask you to steel yourselves
against all considerations of compassion. We must
destroy the Jews wherever we find them, and
wherever it is at all possible, in order to maintain
the whole structure of the Reich…”
Excerpts from a speech by Hans Frank
December 16, 1941.
(Document # 116 pp 247 248)

“According to my impression
there are at least 2-3 million
men and women well fit for
work among the approximately
10 million European Jews. In
consideration of the exceptional
difficulties posed for us by the
question of labor, I am of the
opinion that these 2-3 million
should in any case be taken out
and kept alive. Of course, this
can only be done if they are at
the same time rendered
incapable of reproduction."
SS Oberfuehrer Viktor Brack in a
letter to Heinrich Himmler dated

June 23, 1942
(Document # 122 pp. 272-273)
During a meeting of SS leaders, Odilo Globocnik was asked the
following question. “Would it not be better to incinerate the bodies
instead of burying them? Another generation might think differently
about this.” His answer is recorded below.

“But, Gentlemen, if we should ever be succeeded by so cowardly and
weak a generation that it does not understand our work, which is so
good and so necessary, then, Gentlemen, the whole of National
Socialism will have been in vain. On the contrary, one should bury
bronze plaques [with the bodies], on which is inscribed that it was we,
we who had the courage to complete this gigantic task.”

All quotes
from
Documents
on the
Holocaust,
Yad Vashem,
1981.

Handout 13
Name: _____________________________________ Date: ________ Period: ________

In Their Own Words: Nazis Speak about the Holocaust – Questions
Directions: Read the quotes contained in the handouts and answer the following questions.
1. To what previous event does Heinrich Himmler compare the killing of Jews? Do you think this is a
valid comparison? Why or why not?

2. Why does Himmler complain about the “average” German people and their attitude toward the
Jews?

3. Why do you think Himmler called the killing of the Jews a “never to be written page of glory”?

4. What offense does Himmler believe would make an SS man deserving of death?

5. Why does Himmler say that they have the moral right to kill the Jews?

6. How does Himmler evaluate the impact of the killing program on his men?

7. Why do you think Himmler decided that the Jews were Germany’s “sworn enemies”?

8. Why do you think Hans Frank said that the destruction of the Jews was necessary to maintain the
structure of the Reich?

9. Why do you think Viktor Brack wanted to insist on the sterilization of Jews to be used for labor?

10. Imagine that you could write a letter to Odilo Globocnik’s responding to his statements. What
would you write?

